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Abstract: Project-Based Learning (PBL) has gained increasing attention
as a student-centered instructional approach that promotes active engagement,
collaboration, and meaningful learning in English as a Foreign Language (EFL)
classrooms. Rooted in constructivist and experiential learning theories, PBL
encourages learners to investigate authentic problems over extended periods,
integrating language skills with real-world application. Despite its numerous
pedagogical benefits, the implementation of PBL in EFL contexts is often
accompanied by significant challenges. These challenges include time
constraints, assessment complexity, unequal student participation, limited
teacher preparedness, and insufficient instructional resources. This article
examines the major obstacles faced by educators when implementing PBL in
EFL classrooms and proposes practical, research-based solutions to address
these issues. The study concludes that with appropriate planning, professional
development, and assessment strategies, PBL can be successfully integrated to
enhance communicative competence, learner autonomy, and critical thinking
skills.
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Introduction

In recent decades, language education has shifted away from traditional
teacher-centered approaches toward instructional models that emphasize
learner engagement, autonomy, and authentic communication. In English as a
Foreign Language (EFL) classrooms, this shift is particularly significant, as
meaningful language acquisition depends largely on opportunities for real-life
communication rather than rote memorization of grammatical rules.
Project-Based Learning (PBL) has emerged as an effective student-centered
approach that addresses these educational goals by engaging learners in
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extended projects focused on authentic and meaningful tasks [2], [12].

PBL allows students to collaborate, investigate real-world problems, and
produce tangible outcomes such as presentations, reports, or multimedia
products. Through this process, learners actively construct knowledge while
developing essential language skills [3]. The theoretical foundations of PBL are
closely linked to constructivist and social constructivist theories, which
emphasize learning as an active, socially mediated process [10], [13]. Despite
strong theoretical and empirical support, the practical implementation of PBL
in EFL classrooms presents various challenges. This article explores these
challenges in detail and offers pedagogical solutions grounded in educational
research.

1. Theoretical Foundations of Project-Based Learning

Project-Based Learning is grounded in several complementary learning
theories, including constructivism, social constructivism, and experiential
learning. Constructivist theory, associated with Piaget, emphasizes that learners
actively construct knowledge through interaction with their environment rather
than passively receiving information [10]. In PBL, students engage with
meaningful problems, analyze information, and create products that reflect
their understanding.

Experiential learning theory, as proposed by Kolb, further supports PBL
by emphasizing learning through experience, reflection, conceptualization, and
application [7]. This cyclical process is evident in project work, where students
first explore a problem, reflect on their findings, apply new knowledge, and
evaluate outcomes. Additionally, social constructivist perspectives highlight the
role of interaction and collaboration in learning. Vygotsky’s concept of learning
through social interaction underscores the importance of peer collaboration and
teacher scaffolding in PBL environments [13].

2. Time Constraints and Curriculum Pressure

One of the most frequently cited challenges in implementing
Project-Based Learning is the issue of time. PBL requires extended periods for
planning, research, collaboration, and presentation, which may conflict with
rigid curricula and exam-oriented educational systems [2]. Teachers often feel
pressure to cover extensive syllabus content within limited instructional time,
making it difficult to dedicate sufficient time to long-term projects [12].

To address this challenge, educators can integrate projects directly into
curriculum objectives, ensuring that language targets are met through project
activities. Dividing projects into smaller, clearly defined stages with specific
deadlines can also improve time management. Research suggests that even
short-term or “mini-projects” can retain the core principles of PBL while
reducing time-related constraints [8].
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3. Assessment Challenges in Project-Based Learning

Assessment in PBL presents another significant challenge, as it involves
evaluating both the learning process and the final product. Unlike traditional
testing methods, PBL assessment must consider multiple factors, including
language use, collaboration, creativity, and problem-solving skills [3], [5].
Teachers may struggle to assess individual contributions within group projects,
leading to concerns about fairness and reliability.

One effective solution is the use of clear and detailed assessment rubrics.
Rubrics provide transparent criteria that help both teachers and students
understand expectations and evaluation standards [1]. Additionally,
incorporating formative assessment techniques, self-assessment, and peer
assessment encourages learner reflection and responsibility. These strategies
make assessment more comprehensive and support continuous learning
throughout the project [7].

4. Unequal Student Participation in Group Work

Collaborative learning is a central feature of PBL; however, unequal
participation among students often emerges as a challenge. In group projects,
more confident or proficient learners may dominate tasks, while less active
students may contribute minimally [3]. This imbalance can negatively affect
both learning outcomes and group dynamics.

To promote balanced participation, teachers can assign specific roles
within project groups, such as researcher, writer, presenter, or coordinator [8].
Regular progress monitoring and reflective discussions also allow teachers to
identify participation issues early and provide appropriate support. These
strategies foster accountability and ensure that all learners actively engage in
the project process.

S. Limited Teacher Experience and Professional Preparation

The successful implementation of PBL requires teachers to shift from a
traditional instructor role to that of a facilitator who guides, supports, and
scaffolds student learning. However, many teachers lack sufficient training and
experience in designing and managing project-based instruction [12]. This lack
of preparedness may lead to uncertainty and resistance toward adopting PBL.

Professional development plays a crucial role in addressing this challenge.

Workshops, training programs, and peer collaboration opportunities can help
teachers develop the skills necessary for effective PBL implementation [2].
Access to practical resources, sample projects, and mentoring further supports
teachers in adopting innovative instructional practices [6].

6. Resource and Technological Limitations

Effective Project-Based Learning often relies on access to technological
tools, authentic materials, and flexible learning environments. In many
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educational contexts, particularly in under-resourced institutions, such
resources may be limited [6]. These constraints can hinder the implementation
of complex or technology-based projects.

Nevertheless, teachers can adapt PBL to available resources by designing
projects that use low-cost materials or freely accessible digital tools. Online
platforms, community-based projects, and collaborative partnerships can enrich
learning experiences even in resource-limited settings [14]. Creative adaptation
allows educators to maintain the principles of PBL while working within
contextual constraints.

Conclusion

Although the implementation of Project-Based Learning in EFL
classrooms presents several challenges, research indicates that these obstacles
are not insurmountable. Through careful planning, curriculum integration,
structured assessment, and continuous professional development, teachers can
effectively address time constraints, assessment difficulties, and participation
issues [1], [12].

When implemented successfully, PBL enhances learner autonomy,
communicative competence, critical thinking, and motivation. By engaging
students in meaningful, real-world tasks, Project-Based Learning prepares
learners for authentic language use and lifelong learning. Overcoming the
challenges associated with PBL implementation is therefore essential for
improving the quality and effectiveness of modern EFL education [9], [13].
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