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Abstract: Differentiated instruction (DI) is a pedagogical approach
designed to address the diverse needs of students in mixed-ability English
classrooms, where learners vary in language proficiency, learning styles,
motivation, and prior knowledge. This article examines key strategies for
differentiating content, process, product, and learning environments to enhance
engagement, support individual learning, and promote academic achievement.
Practical approaches such as tiered assignments, flexible grouping, choice
boards, scaffolded instruction, learning contracts, and technology integration
are discussed. The benefits of DI include increased student motivation,
improved language acquisition, and inclusive classroom environments.
Challenges and solutions for implementing DI are also analyzed, highlighting
the importance of planning, formative assessment, and reflective teaching
practices. The article emphasizes that differentiated instruction is essential for
fostering equity, creativity, and effective learning outcomes in mixed-ability
English classes.
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Mixed-ability classrooms are a common feature in English language
teaching contexts, where learners often vary widely in their proficiency levels,
learning styles, cognitive abilities, prior knowledge, motivation, and personal
experiences. This diversity presents both challenges and opportunities for
teachers, as traditional uniform instruction may fail to engage all students
effectively, potentially leaving lower-proficiency learners behind while
under-challenging higher-proficiency learners [1, 85].

Differentiated instruction (DI) has emerged as a pedagogical approach
that addresses these challenges by providing multiple pathways for students to
access content, engage with learning processes, and demonstrate understanding,
thereby ensuring that all learners can achieve meaningful progress while
maintaining high expectations. The fundamental principle of DI is that teaching
should be responsive to student needs, interests, and learning profiles, allowing
teachers to provide appropriately challenging tasks, scaffolded support, and

527



| e w

EDUCATION AND RESEARCH IN THE ERA OF
DIGITAL TRANSFORMATION

B __ &4
reTE——

opportunities for self-directed learning.

The implementation of DI in English classrooms involves differentiation
of content, process, product, and learning environment, combined with
formative assessment and reflective practice. Content differentiation refers to
the knowledge and skills that students are expected to learn, and in
mixed-ability English classes, this can include adjusting the complexity of texts,
providing additional resources, varying vocabulary support, or offering
alternative reading materials. For instance, when studying a short story,
higher-proficiency students may analyze themes, literary devices, and authorial
techniques, while lower-proficiency students focus on comprehension,
identifying main ideas, and understanding key vocabulary, thereby enabling all
learners to participate meaningfully in the lesson.

Multimedia resources, including audio recordings, videos, graphic
organizers, and online dictionaries, can be used to further adapt content to
individual learner needs. Process differentiation involves tailoring how students
engage with content and includes strategies such as tiered activities, flexible
grouping, peer tutoring, collaborative projects, and differentiated questioning
techniques. Tiered activities are structured so that tasks vary in complexity,
depth, or required skills, allowing students to work on the same underlying
concept at levels appropriate to their readiness [2, 67].

Flexible grouping allows students to collaborate in pairs or small groups
based on proficiency, learning preferences, or interests, fostering peer-assisted
learning, social interaction, and shared responsibility. Teachers may provide
scaffolded guidance to students who require additional support while offering
open-ended or extension tasks to advanced learners, ensuring that all students
are challenged and supported.

Questioning strategies can be differentiated to target different cognitive
levels, from recall and comprehension questions for emerging learners to
analytical, evaluative, and creative questions for more advanced learners.
Product differentiation refers to the varied ways in which students can
demonstrate their learning and understanding. In English classrooms, this can
include written assignments, oral presentations, visual projects, role-plays,
digital storytelling, or multimedia presentations.

Offering choices allows students to leverage their strengths, interests,
and preferred modes of expression while achieving the same learning
objectives. For example, after analyzing a poem, students might write an
analytical essay, perform a dramatization, create an illustrated interpretation, or
produce a digital recording that communicates their understanding of the text,
ensuring that diverse learners can succeed according to their individual abilities.
Differentiation of the learning environment also plays a critical role in meeting
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the needs of mixed-ability classes.

Teachers can create flexible classroom arrangements that include quiet
spaces for independent work, collaborative areas for group projects, access to
technology, and visually supportive materials such as word walls, charts, or
mind maps. A positive and inclusive learning environment promotes risk-taking,
encourages peer support, and fosters engagement, allowing students to
participate actively and confidently. DI also requires careful consideration of
student readiness, interests, and learning profiles [3, 124].

Readiness refers to learners’ current knowledge and skill levels, and
teachers can provide appropriately scaffolded support or challenge tasks to
match these levels. Interest-based differentiation involves incorporating
students’ personal preferences and curiosities into instruction to enhance
motivation and engagement. For example, when teaching writing, students
might choose topics related to their hobbies, experiences, or cultural
backgrounds. Learning profiles consider students’ cognitive, sensory, and
behavioral learning preferences, such as visual, auditory, and kinesthetic
learning modalities, as well as personality traits and motivational factors.
Providing multimodal instruction that aligns with students’ learning profiles
ensures equitable access to content and supports effective learning. Several
practical strategies have been identified for implementing DI in mixed-ability
English classrooms.

Tiered assignments allow teachers to present multiple versions of a task
with varying levels of difficulty, enabling students to engage with content at an
appropriate cognitive level. Flexible grouping strategies promote collaboration
and peer-assisted learning while accommodating differences in proficiency and
learning style. Choice boards or learning menus give students options for
completing tasks, fostering autonomy, engagement, and ownership of learning.
Learning contracts establish individual goals, timelines, and expectations,
supporting self-directed learning and accountability.

Scaffolded instruction breaks complex tasks into manageable steps and
provides guidance, visual aids, sentence starters, or prompts to support learners
who need assistance while allowing advanced students to work independently.
Formative assessment is integral to DI, providing teachers with real-time
information about student progress and informing subsequent instruction. Tools
such as exit tickets, quizzes, oral reflections, peer feedback, and observational
checklists allow teachers to monitor learning, adjust instruction, and provide
targeted support. Independent and enrichment activities ensure that advanced
learners are sufficiently challenged while struggling students receive
reinforcement and practice to consolidate understanding.

Cooperative learning structures assign roles within groups based on
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student strengths, enabling meaningful participation and promoting
interpersonal skills. Culturally responsive materials and examples enhance
relevance, engagement, and comprehension by connecting learning to students’
backgrounds, experiences, and interests. Despite its many advantages,
implementing DI in mixed-ability English classrooms presents challenges.

Teachers may face time constraints, limited resources, large class sizes,
and difficulties in managing multiple levels of proficiency simultaneously.
These challenges can be addressed by starting with small steps, such as
differentiating one aspect of a lesson, employing peer-assisted learning to
support multiple levels efficiently, planning lessons with tiered objectives,
leveraging technology to provide self-paced learning opportunities, and
adopting a flexible mindset with ongoing adaptation based on formative
assessment and student feedback  [4, 341].

The benefits of DI, however, are well-supported by research, indicating
increased student motivation, engagement, and achievement, particularly in
heterogeneous classrooms where uniform instruction often fails to meet diverse
needs. DI fosters critical thinking, creativity, and autonomy, reduces frustration
for struggling learners, provides appropriate challenge for advanced learners,
and promotes an inclusive and equitable learning environment. In mixed-ability
English classrooms, DI contributes to the development of language skills
across reading, writing, listening, and speaking domains, as students engage
with appropriately leveled content, receive targeted support, and have
opportunities to demonstrate learning in ways that align with their strengths.

Effective DI requires teachers to integrate multiple strategies seamlessly,
including differentiation of content, process, product, and learning environment;
formative assessment; scaffolding; tiered assignments; flexible grouping; and
technology integration. Teachers must also consider students’ readiness,
interests, and learning profiles when designing instruction, ensuring that
lessons are responsive, inclusive, and challenging for all learners.

Differentiated instruction is not a static set of techniques but a dynamic,
reflective, and ongoing process that requires planning, observation, evaluation,
and adaptation. It emphasizes student-centered learning, encouraging learners
to take responsibility for their progress while providing guidance, structure, and
support to facilitate success. Furthermore, DI aligns with contemporary
approaches to language teaching, including communicative language teaching,
task-based learning, and learner autonomy, by recognizing that learners bring
diverse experiences, skills, and motivations to the classroom [5, 20].

By applying differentiated strategies, teachers create learning
environments where students are actively engaged, motivated, and capable of
achieving their potential, while also fostering social-emotional development,
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collaboration, and intercultural understanding. The integration of technology in
DI is particularly important in contemporary English classrooms, as digital
tools enable differentiated content delivery, interactive practice, individualized
feedback, and self-paced learning. Language learning apps, online quizzes,
interactive texts, and multimedia resources allow students to engage with
materials at appropriate levels and formats, supporting both struggling and
advanced learners.

Finally, the sustainability of differentiated instruction depends on ongoing
professional development, collaboration among teachers, and institutional
support. Teachers require training in DI principles, strategies, and assessment
techniques, as well as opportunities to share resources, plan collaboratively,
and reflect on practice. When implemented effectively, differentiated
instruction transforms mixed-ability English classrooms into inclusive,
engaging, and productive learning environments, ensuring that all students
have equitable opportunities to develop language proficiency, critical thinking,
creativity, and confidence. In conclusion, differentiated instruction is essential
for addressing the diverse needs of learners in mixed-ability English
classrooms.

By differentiating content, process, product, and learning environment,
and by considering student readiness, interests, and learning profiles, teachers
can provide meaningful and appropriately challenging learning experiences for
all students. Practical strategies, including tiered assignments, flexible grouping,
scaffolded instruction, choice boards, learning contracts, formative assessment,
and technology integration, facilitate the implementation of DI.

While challenges exist, careful planning, professional development, and
reflective practice enable teachers to overcome barriers and create inclusive
and effective classrooms. Differentiated instruction not only enhances language
learning outcomes but also fosters motivation, engagement, autonomy, and
equity, ensuring that all students in mixed-ability English classrooms have the
opportunity to reach their full potential.
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